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This intraduction to the^ 'develapaent of . 
bllingual/^iaultural prograns dn Ala features aadels dapicting the 
aast cofflman basic apptaaches To billngual/Cbicultural education* - 
Program made^s included aret (li transitional - moves the child from 
his native language to English by coffipletian of third or fourth grade 
and. does nat at'tempt ta support n-ative language or culture after the 
early yearss (2) full flaintenance • develops all akilltf in bath 
languages and maintains the damlnant language j^hlle encouraging 
rdevelapmeiit of the minority languages (3) 'partial maintenance^- ^ 
teaches fluef,cy and literacy In bath languages and, although it 
restricts use of the native, language ta certain subject matter ^ 
maintains the native language and promotei literacy and cultural 
grawth through all gradesi and (UJ manaliierate - develops speaking 
and camprehension skills in both English and naAive language but daes 
not teach literacy sk'ills in the native language. There are short 
sections on student selection, ttftte regulations, program funding, 
and pragcajn evaluation, A sedtlon on pragraffl development includes 
items under needs assessment, .community/parent involvement, '^^^ragram ^ 



design ani^evelopBient, curriculum and elf ssraam mat^rials^ sta^ff 
requirementfe, and ptogram/sCudent evaluation* '(CM) 
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WHAT IS BILINGUALrEDUCATIOm 

'*Bilingual Education" is a pDDpam of study for schpols which 
includes: " 

• The use of two languages - one being Engli^ and thr 
other, a second language - as mediums of instruction 
for all or part ofthe.schoors daily schedule. 

" ■ ' 'J ■ . ' " 

• Participation by both English-speakirig and non- 

English dominant students. 

• TTeaching of En^sh and the second language to all 
participating students* / 

• Teaching supplemental Engliih skills and concepts or 
a language other than English ai a Second Lan^age 
to students who, have limited English proficiency, 

• Study of the cultural heritage of all children in 
American sdciety with emphasis on those cultures 
represented in the local schools. : 



GOALS OF BILINGUAL EDUCATION 

• To enable students with a primary or home language 
other than English to learn in school using their 
own language as a medium of instruction and to de- 
velop &igllsh skUls in order to progress effectively 
thr^^ the educational system. 

• To provide English-speaking students an opportunity 
to learn another language and about other cultures. 



TYPES OF BILINGUAL EDUCATION 

A billngual/bicultural education program can be developed in many 
different ways, depending upon the ultimate results a school district 
or community wishes to achieve. It is important to realize that 
bilingual education is an on-going process which must affect students 



I»W^ivelkpver a'period of ye^ results wUl be icWeved 

A ichdol district ot community should consider several ftcSrs in 

' T °f bmngual/biculfural educition pro-am 

, Parents and educatore should detemiine: "sr*m. 

1 . whethei«^e schpol curriculum wiU include all the various 
lan|uagei and cultures represented by Students In the * 

J scnool; ) ' 

2. or which of those laiiguaies and cultures will be selected 
tor mclusion and to what extent; 

: ' % ■ 

3 . wWch type of program model or prtgrmi goals parents ' 
and the community wUl understa^and support; , 

4. ways in which various languages are actuaUy being us^^ 
the community; and / 

5. the availabUity of community resources in the various 
languages and cultures to be included. 

The foUowing types of prop-ams and program models show the most 
STr^n? - Wioaches to billngual/bicultural education. Each can 
be adapted to a community's particular needs and goals by vaiytag 
hours, grade levels and program content as applicable 



Transitionaj Model 



• Strives to move the child from his native language to 
tnghsh by the time he completes third or fouilh grade ; 

• Does not necessarily strive toward goals of literacy and' 
fluency m both languages; ' 

• CorTjponds to a community's wish to shift to EngHsh; 

•,,^ives little consideration to, long-range institutional 
development and support of the mother tongue. 

a^amitio,^ type propam. students' native language is used 
as the pnmary medmm of mstruction in grades 1 through 3 During 
tnese years, mcreasmg emphasis is given to teaching English as a 



second language, Decreasihg emphas^^^ 

language oral and literacy skUli ^hou^ naUve pultural iftipUcations 
ai^e coniid^tf In all subject areas; By grade 4XoMny Qther chosent 
grade level) students have been shifted to the use of English ai the 
medium of instructian for aU subjecti, and empHaiis is on the 
jnainstreanl culture. No attempt is i^ade to support native language 
'bf culture in the School after the earl^ ' * ^ 
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FuD Maintenan^ Model — - - - -^ - - ■ . ■ 

• Tries to develop all skUls in ^oth languages;, . . ^ 

• Aims to.maintain the dominant language wh0e 
encouraging the development of the minority^an^^ 

In aJuU M'ahitenance type pro-am, students' native language is used 
as a medium of instruction for all subjects in grades 1 through 8, 
In the early grades, English is tau^t as a second language. By ^ade 
3 or 4, students are learning ^ subjects in both languages. Native 
language oral and literacy skills continue to be taught, and culturd 
content and relevance for both cultures are included in all subject 
areas. * 
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FartidMaintenaiiee Model 



4 • Triss to teach fluenby tnd literacy in both languages; 



• Reitricts us^of the native ianpaie to certain subject 

mitter such as that dialini with the native group and iti 
, culturil Heritage; • ' ^ y ■ 

i, Maintaim (ha native liniaaie and promotes literacy and 
culturd growth throu^ ill pdes. - ! 



fattMUmiiMnce ^ kngu^e 

Under a Partial Maintenance type proirpln which a lin|ige other 
than Engliih ii dominant, students' natwe laiguaii ii used ai^a'' \' 
medium of instruction for all subjecti In the early grides. Engliih' 
jrpceives increaiing emphasis as a segond language, By third 6r fourth 
pde, English hastecomi the medium of initruction for all subjects. 
Nativi linpage oral and literacy skis continue to be taught, and 
culture and values related to that lan|uage are emphasized in such 
suBject areas asWstory, social studils, iciences md the environment. 
ByeigHth'giade students should have deycloped good oral'and 
literacy skills m both lanfiiages as weU as^a broad understandlni of 
' both culture. ^ 
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MonoUteiite Model- 



• pevelopi spiaking and pomprehension skills in both-v 
English and the native lanpage; teaches oral but not 

■ literacyjldlls in the native lanpage; 

r I ' ■ 

• Ups.fluency in, speakln| the native lanpage as a link ' 
, V between home and school; 



0iierally leads to lanpage shift' mto English because the 
ijittote goal is English literacy with no simUar develop- 



: . piit in the -flatlve lanpigg; 



ParMMaintmance-Enilishdommmt , i ' ' ';, 

InaPartialMantenancetypep^raminwhichEngUshu^ . • 
students*(dominin't lanpage, Engh^h is used 
instruction for all subjecti in theWly grades. Oral and literacy skills 
m the laijiuage other than English p tau^t with increas 
■ ■ emphasis, and culture and vilues related to that M 
coniideftd in such subject areas as history, social studies and the 
environment. By eighth grade studente should have developed good 
oral W literacy skills in both lanpages as' weU as a broad under- 
standing of both cultures. ' ' , . 
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Under a MonoUterate type propam, studentp' native Jmpp is 
used, particularly in the farly grades, but only as anord*jediuni and 
thus only in appropriate subject areas. All writinj is done in EngUih, 
thus English' lanpage skills and An^o culture increasin|ly come to 
be emphasized m nearly all subject arels. After grade 3 "or 4, this ' 
type of propam can be developed In a number of ways. In a Mono- 
literate Transitional effort, no attehipt is made to supportihe native 
lanpage or culture. Instruction shifts completely to the use of 
Enghsh and to teaching Anglo.culturi. A MonoUterate Parti^ , 
MamtenMce program would contiiiue to teach oral but not literacy 
skills m the native lanpage. Since a Monolitferate program could be 
developed in a varlety 'of ways, no projftm model has been provided, 



WHICH STUDENTS CAN BE INCLUDED 
IN BILINGUAL EDUCATION? 



Studenti arm asSiised by using a parent questionrt^e, language 
obseivation checkliits and when nece^ry a la;iguage 
assesamferit test. Based on the results of these testa students are 
plaQefl in categories A=F: 

w Qategory, ■ ' * Deflation 

A ^ Students who speak %,langiiage other than 
English excludv|Iy; 

B Students who spe$K^mostly' a language ^ 

other thanpngUshj but also some English; 




Q Students who speak a language other than 

English and English with equal ease; 

D r Students who speak mostly English but ^ 
also speak ^ language other than English; 

E ' Students who speak Engli|^Mdusively 
but whose manner of speiJcing reflects 

^ the gfammatical structuip of anofter . 

language;: 

F^* ^ \students who speak English exclusively 
but dp not fit category E. \ 



WHICH STUDENTS MUST BE ENROLLED 
IN BILINGUAL EDUCATION? 



All category A & B students and C, D and E categoiy students 
who Are underachieving as stated by State relations must be 
enrolled. 

Category Cj D and E students who are achieving at or above 
grade level and F category studentsinay be enrolled in 
programs but the district does not generate funding for these 
students. 
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MOW ARE BILINGUAL EDUCATION ; * 
PROGRAMS FUNDED? ' ■ 

State support ii provided throu^ Alaska's Public School 
FoiindaHon Prop-am. The fundiftg lavil is determined bf th^ 
^number of days of seivicei proyided to the various categoije^ 
A-Ej of bilinguai students who have alsb been Identified as ( ^ 
underachieving in categories C, D and E. ' ' , ^ 

Districts may also receive funding through ESEA Title VII 
projects fromJhe^Mfice of Bilingual Education and^Minority 
Language Arfair^Jwashlng^^ • s 



STEPS TOWARD DEVELOPING A 
BIUNGUAL EDUCATION PROGRAM 

Needs Assaranent . 

^ -" ' 

• Assesilnj the language dominance and proflciency of 
limited English speaking studenti; 

• Identifying existing and^otfentld community and 
district resources; 

• Assessing artd getting student and community interest 
and support; v ^ 

• Examining program ded^s and options. 
Community /Parent Invotvemant 

• JEnsuring that school communications are translated 
into the home language(s) of the parents; 

• Accommodating and encouraging the participation of 
parent^d community members; 

• Identifying and selecting parents, comn^unlty w 
members, and school personnel for the establishment 
of a bilingual education progmm adviiory board- 



Program Design and Devtlopnitiit ^ » 

• Basing it on the needs assassmeiit; - % ^ 

• ^ Inyolvlng a committee of parenti, community 
^ mambers and district perionnel for p 

and recommendations^ ' 

• Conildering major Gurricufomdeagndecisioni^^ 
outlined in the preceding parts. 

Cumculum and Cla^room Materials ^ ) 

• Acquiring appropriate bilinguaj, bicultural 
instruction^ materiali; ' >t 

• Developing appropriate materialrifnotavftlable 

^ i . . . ■ . 

Training staff how to 'develop arid adapt materials or 
to use existing materials effectively. 

Staff Raqulrementi * ^ / 

• Providing new training for existing staff ; ' 

# 

• Hiring qualifled administrative, initructlonal and ^ 
support staff; * * ' 

- • Providing for career development for instructional 
staff if not fuUy qualified. 

Program/Student Evaluation ^ 

• Establishing ongoing individual student progress;^ 

• Conducting periodic and year-end propmm 
' evaluations. 
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HOW CAN WE ASSESS OUR 
BILINGUAL EDUCATION PROGRAM? 

Criteria of E;ccellence for Bilingual-Bicultural Education have 
been developed by the Alaska Department of Education. These 
standards can be u^d as a guide for evaluating your pj^gram 
and to support nomination for validating a program as a 
Promising Practice. . . - ^ 

The Criteria can be used to gather data-for: 
EstabUshin^ program go^j^ 

Self^appraisal (school^ district or community Jevel) 
Planning and evaluating federal programs 
Disseminating information ^ - 

Validation of Promising Practices anu'txemplary programs 

For'copifes bfjhfese Criteria and infomiatlon on th^e, procedures 
for yalidating ProrYiising Practices contact: 

Sandra Berfy J ' 

Program Development and Dissemination Unit ' 

Department of Education 

Pouch F ^ 

Juneau, Alaska 9981 1 

(907)465-2814 



FOR FUTHER INFORMATION CONTACT: 

Program Manager 

or I 
Mike Travis, Education Specialist 
Bilingual-Bicultural Education Programs 
Department of Education 
Pouch F 

Juneau, Alaska 9981 1 
(907)465^2841 



